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\'a'lqesm Today'sWorld - -

Whenn comes to values, there is good news and bad news. The
. . bad news is familiar: Ocr-old value strucdture has become ungioed _
= and nothing firm has replaced it~ Traditional virtues such gs hard
T ework, thrift, family “stability, and flag-waving patriotism Sre now
widely questioned. Many pecple, and especdially our voung people,
are confused not only “about what they should value but about how
- _ .anyone.in 2 wobbly world like ours can live a value-directed life.
= ~ Now" for the good . news: -All* this . questioning inueases
: ". possibifitigs for progress. It gives us moré hope that we will finally do
'.: *  something a thé old" &tfure’s chronic ills—poverty, warfare,
- and poliution fare examipies eroug Questioning tke world’s *
~#% . problems makes it easier for us 1o ide, tify the best parts of the oid
-~ ways, shuck off the_not-so-good parts, add spme new goods, and
* - comeupwithan improved social order. }f today’s breezes are stirring
* - « value uncertainty, they are also whiffing along sodal evolution, .
. But what do we do in thissituation to help students dnstmgm)sh
good from bad, worthy from unworthy, and right from wrong? Can.
we do anything useful? Take Nellie, for exarm le. Nellie is confused
. & about whether or not 1o save money. Her mind hears messages on
both sides of the issue_ She admires the way her parents save their
pennies, and she undefsxands how prudent it would be to have
money in the bank. Yet tempted by alf the advertisements
T '._- encouraging Jpending, not lagng, and she has little faith that one
an plan for the future in this unpred:ctable wodd. ’Nhat value ~
- j should Nellie place on saving? Sheis notat all certain. The question
for us is, What can we'do to help Nellie with this values issue? Or
. more generally, What can we do 1o help any young person with
' - values questions in today’s wqrid]
'm glad you asked, for that’s what this f4stbCk is aBout. R
. outlines wkat 1-have come to understand about helping young
5 ~ 3
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: people w:lh values development. What F reéommend is presented N
- below in 12 principies. Why 122 No;mponant reason. ftisjustmy way
of conveniently breaking up andpresentmg whatrhavelearned. The
'separate principles “must, of course. be blended into a whole -
. experience for whole persons, 0.1 trust you Wil use the lisvbélow
mesely as a'guide to what really is 2 whole-message.

- Afinal pinch of good newsbefore the pnnopls'ﬁlthough the12 °
- principles cover my recommendanons for helping students with -
““valués development; they also serve.other educational purpoks T,
The wholeness of education makes this recessarily so. ‘When we help
. people with one aspéxt of their lives, We can hardly avoid helpmg o/
them with other aspects. Thus.to the’extentthat youand!asteachers /
- or parents bring these principles fo'life, we serve more than valu
- growth. The first few principles make this dear. - - 7/ -
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. 1. Watch Your Modeling
Many of us keep alive ariimage of someonewhois a model for us,

".a nlodel-against whom we regularly shape our own lives. Often,
theSe models are our former. teachqrs or our parents. Thus yous and |
present ourselves as persons who may well be emulated for years to

, come, even though we are unawzre of it. 1€ is wise, therefore, to

- lancei ina mirror from timeté time to see |f we are satisfied w:t.h the
tmage wessee. 2 -
... Andherelam concerned wnh what we- do, not withwhat we say.
Models are defined more by-behavior patterns, the style of everyday
< lives than theyare by explanations or professed values. So wesheuld
T actout the best set of values we know and do that as cons:stently as®
= fwecaa - - - = : .- S
o8 Lrecommend speoai attention tq the degree'lhat we pro;ect
= ourselves as_persons epgaged in open-minded, thoughtful values

o searchmg The times ahead, carrying as they doso much uncertainty,

s require a considerable amount ofvalue flexibility. It is difficult © _ -

- L pred;ct exaclly how much or what sort of wisdom we will uncoverin-

oy the generations ahead. Our young people will be best prepared, it
. . seemsto me, l]f‘lhey learn to take the position of persons who will
.continye their ¥alues'search “and refine their values as new dataare _ .

. uncovered or ne‘v'/v social forms emerge.
~ .- Nellie, for example, may well be influenced by her. pa:ents
réxample of thrift or a composite television push for spending, but!._.:

" ‘would want her to be aware also of a model person who keeps an

- open mind about an issue regardless of what position is i vogue. -
Then informed and responsnble change possibilities are_built into
Nejhe s valuye system Who knows if the economic structures of fu-
‘ture: societies will be better served by a careful conservation of*
wal;h or afree exchange of it? Best if we leave the door a bitopen, - -
so we can learn and grow. " e e
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, “Thus i lt is useful for us adults to behave ina way which exgiresses
“not only the best values we now know but also a nondogmatic,
good-humored opennéss to even better values if and when they are
ever revealed to us. | find this guideline to bea positivefactorinmy -
“own life, for 1 am uncertdin about many values. I cannot base my |
f[va!ues on consistency, so it is useful to be someone who is openly
 uncenain and honestly searchmg ..,
.. Are you satisfjed with the values model you presentl Here are .
some more particular questions 1 often ask of.teachers:

® Do you exemplify someone wzllmg to' learn and “change
positions on an issue? », | - .

: ® Do you sufficiently avond complaining or takmg a “‘we must
suffer” stance when faced with 3 school problem and instead
take a more construcnve “Jet's see what we can do” attitude?

@ Do you like and appreciate studems more than your behavior
shows? -

-&-Do-you s::ﬁmem!y act like mgpae who is enjoying life? a’

® Do you react to annoying behavior with teo much emotional ‘
- heat while preaching tolerance and undesstanding?

® Have you slipped up on ‘the’demonstration of any ndeals that
- “are vnponam to you? . - s

I
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2. Help Students Feel Secure and Cared For

o .The above principleis hardly new 10 teachers, and you might useit
- here simply asa reminder to ask yourself how well you are doing with...
it. We can all get so interested in complex and fancy issues that we

_"losﬁehsight‘ of the importance of helping children feel efhotionally
“secure. Yet we know thatlittle energy will be available to students fer

censidering values issues when they are preoccupied by fears or by

.~ the eternal need 1o be liked, T

.+ Check yourself: Is there opportunity in your class for two or three

« - - students to worktogether and become friendly? Can faster studerts,

. for example, rutor slower ones? Do you sometimes go out of your

- wgy to welcome back a student who has been absent? Do you take

“y enough time to inquire about the well-being of some of the more

- . unhapp$students? Is your tone with students as personal and caring

- -- - asyou would ike ittobe? And, most fundamentaliy, have you begun

- to see students as learning jugs 1o be filled, or do yousstillsee them as
" feeling/sensing humans? ' : . -
Consider this quote from-Betty Vaughn, an experienced high -
school math rteacher: . S : R
e - On Monday | walked into my first clss, which had been a difficult
- cass for me to motivate, and saw not a group of students but 26
- ‘individuals. | brought with me from the weekend workshop a new

i+ - openness and caring for individuals. It was a new and exciting

e experience for me. I 10ld the students that | cared for them, that 1

i wanted them 10 be comfortable and feel secure. ! asked how many had

" agood weekend, how many were still sleepy, how many were hungry,

w0 how miany were happy 10 be with us, and whether anyone had had -
o - anything bothering him or her that we could help with right now. |
o9 started all'-my classes in that faghion and in five out of six classes the
students asked me about my weekend. I had cared for them and they
cared back, Later on, the students were especially interested and
cooperative with their math work. They listened better, they asked
better questions, and for the fjrst time, No_one sat staring out the
windows: We-were. tpgether doing our math.,__ - -

9 .

v
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f;t is xmportant to help sxudents feel emononally secure before
expecting them to probe values issues. thpughtfully, it is equally
important to help them feel capable and appreciated. If they feel
weak, useless, incompetent, and dumb, they can hardly be expected
to'take tespons:bxl:ty for value decisions or value commitments. it is
likely, , motepver, that students who feel generally incapable and un-
apprecaled will have difficulty escaping vindictive impulses in favor”
of moving toward some of our more generous and sqcially produc-
- tive valus. Thus | recommend that we occasionally check ourselves:
Are we doing our best ‘to make students feei ‘capable ' and. -
apprecaledZ i } .

“We might ask ourselves if we can do beiter at?

- success.. - .
® Commumcanng frequemly to parents the large and lhe ‘small
posmve thipgs that students do. :

notch work” and for those who only “do. their best.

@ Arranging time and tasks so that students can help each oxher
Correct errors, and occas:onally getour personal attention and
approval. . g, .- :

@ Teaching students how they cin say positive lhmgs to each

- other comfortably and honestly. - =

Turmng back to Nellie, confused 3bout whether. or not to save
money, | would say that she will be‘hnhkely to invest energy in’
unravelmg that confusxon and commmmg herself to a value if she
* remains ins full of unmet emotlonal needs—the need tobe secure,tobe’

g pnncnples remind us of the primacy of xhese emotlonal needs. :

== %~ kS

b~ Providin; inga vanety of tasksso that every student hast" Retaste of -

® Gmng similar doses of approval for students who do ldpf '

‘liked, to'bé successful, or to be recognized by others. These last two
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4. Accept‘ Student Confus:ons wnth Empathy e

I magine another glrl Sally 'saying that sfw is confused about what
"“do-abaut a nagging baby brothgr The brother “just wont.let he
be,” she cries. A teacher might be tempted to remark that bab
" brothers just do not_know better and that older sisters must b
-_patient with them. A clever teacher might try to do this by means o
.questions: “Do you remember.when you were younger?”
Another teacher might sense that Sally will not easily understan
herself or her baby brother until the confusions around the issu
-subside a bit and she feels more relaxed with it all. So the teache
might try to be accepting and empathetic: “You sure seem to b
bothered by your brother.” “You bet,” Sally shoots back: After a bi
more feeling/accepting dialogue, the teacher might . simpl:
—-—disengage and say, “Thanks for chatting, Sally. Now you better ge
back to your workbook.” But—and thisis a point teachers sometime
overlook—there is no reason why a day or two later the teaché
cannot talk with the class or with Sally alone, raising the issue o
sibling conflicts and what one might do about them, so thatSally (anc
others) mlght later view the issue calmly and perhaps grow inunder
standing and apprecxanon of the values quesnons that are involved
In. short, the wise teacher often does not try to gnake ar
immediate lessor out of an emotional issue. Many value confusion:
-are just that: emo otional. Instead, the teacher communicates to the
student that it is all right to be confused or to hayve these feelings, :
message which allows those feelings to settle. Later, if appropriate
the teacher can look for a way to expand the student’s vision.
iouis Raths, the originator of the theory of values clarification
often bemoaned the fact that adult®were quick to tell studentswha
to believe and what -ngt to believe, as if students were not alread)
- sufficiently confused by all the contradlctory 2dult'models they see
and the messages they hear. What students need more thar

SR 1
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Muhw.nmmc messages. but more help n
mm:mwdmwwwemm*mm
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what t0 do with them all. Thus o s irponant 10 help studerts

raming theis conlusions. And 10 do that 1t is weportant first to accepl

ovithy eimpativy the contusions they espress.

'
A 4

Y Yo check younsell an this ponciple, 10y thes question: When 2

commusicite 10 the student that you understand how hi
L&“Muﬂmd’c,
MﬂﬂnnthptdﬂwduW.Mﬁ
h“d’thﬂmm.»ummmummhmpmuews_
$ would hope you sometiraes use A, students need 1o pccept thew
own condusions brelore they can comionably study them.

L4
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makes & easier for us 10 acePt ourselves, relan our anxieties. and
think rationally about what is or is eot valusble The sharing of
thoughts and | —etpecially when # is done in 4 supportive,

y clienate—has the effect of treeing our intelligence.

Comequently, Crxwmmuumnwwumm
10 give vOie tg 3 confusion. Many students may never
tstead, | encourage teachen to take a few moments from time to
time 10 encourage students 10 Ltk openty and nonjudgmentally
Mtheu“m;ndrmmmtmm ahways grving an indi-
vidusl the option 1o “pans” 16 protect his® 1ight 10 privacy. Such
sharing helps siudents to actept themselves and each mher and
opens munds foc thought.

This report by 4 first-grade teachec illustrates the princole in
avian: v

1 had my clags sar: off by talking about anything and everything.
W did thes bon yhanat 10 mamates. The chuideen really apered up They
W'ﬁmmmuwmn aid many of them found they

had dune vome of the same things This seemed to make them grow
closer together Aty class continged this type of actwsty for seversl
darys. #nd | plan 13 go bk 10 # periodicatly Burmg the schant year 1t
Was MM OPEN Lok weywon, and the (hwldren loved o

Nert, | otradug ed the potiing technugue The queshons were very

1 M;‘iﬂhnc brothwers

2 How mamy Mave swtenst

*

For 1oty and *Comamny, e wne the mancuhme hacm of pranouse thecughowt thy
Pt SO when ng, squqdar gerdes o imphed Whie we theagmaoe the Fend smay
0am S P AWR, g see no JrscPhd dernitive We hope the resder wifl mpute ne
SOui MERVES. Covigunly nane ave wtended — The Eduuars

}4 u
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3 Ale you the oldest chid in the family?
4. Do you have 2 pet? Do you have 4 dog? Do you hav®a cat?
5. Do you like pizzat -

The children then enjoyed making up thew own guesnons.

-~ The nest step in my program seemed sidly but actually turned out

great. Evan though all my chidren knew each other, T had them each”
make 3 naene Lag. Their own names wept in the center. In one corner
Shey drew two things they bhe t0 eat. In the second corner they drew
‘s mnombers of thei tamily. in the third corner they drew the thing
they ked 10 play with the most. And in the Last corner they drew aface
that would indicate how they telt about themselves. When the name
tags were compiited, the duldien were instructed 10 walk around
and, without saying a word, look a1 the orhes children’s name lags.

Alter 3 fow minutes ) mhed them to lind a partner. The two partnen
then Lalked about their Lag for ane minute: Then, on a voluntary baws,

they imraduced thew partners 10 the 15t of the room and told about
. ther partmers’ lhes and dislibes. Boy, did we ever tind out 2 lot more
abowt pacth other!

!Mmﬁenexcnepnm;pm;rm which is called support
groups. | will divide the class imo groups of four children each. Atrer
each member of the group has tokd the other three members about
himelf, 1 wid{ give the group wmple questioms to taltk over. The
« following ae the types of questioms to be ducussed: i

1 wywioundawmﬂmch'udrwdk what would y uu do?

1. A new boy comes to your 1oom. How would you make this (hald
feet welcome?

1WMderwdodythhrftdbvo&eanm®uf .

4. 1f you sow two (hildren fghting, what would you do?

. Afer each queriion has been tathed about foc Pyree minutes, | wil
ak for volunteers 1o tdl the class aliut whawthe group ducussed.-

Arutives tedhmque | plan to yse in my classtinom indludes;

1. § will show the clavs prcture of 2 chidd who is happy, sad. excted,
~e.

2. Farst, thve class a6 @ whole will 1alk about the puture.

3. Then each child will get with a partner and taék aboul nhat
maber bim happy, sad, etc.

4 Sext, t will play a record r#u! matches the teeling bemg u&e‘d
about.

S. Then the chs will get into thew suppont groups and tafk
sbout how one teely w he's happy. sad, erc., and what mades him
feel that way.

& t will sk for valinterrs to share thenr groups’ discussions

l 514
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' * . Encourage the Sharing of Confusions

.

7. T)e*cmtdren will draw 4 pictuse of sumething that causes themto

’ rs feel the emotion we're discyssing. ® _ =
- § 8 H some chddrenSvould like t(olumeev to share their pictuares, -
. can do so. . . :
5 - "*;- ﬂaahv}‘, eachc will telt something be learned about the teel-
* ing dincnsegd. ™ > - .
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"6 Make Learning a Living Process

¢ . - €

. v‘he development is not a passive process. Stddents cannot sit .
and wait fog values 10 grow the way theifNkeletons grow. Students
must deal with choices, sift pressures, make commitments, ‘suffer. .
ambivalence, and use energy to ‘grasp-their values and L:2 them.
Let’s fook back on Nellie, for example. L et's%ay that Netlie sat back .
and waited fer the issue of sdving monéy: > resolve itself, Perbags, in
- the dinence of clarity abaut whether or not she wanted to sive, she
-decidied 10 spend hér current funds. Or perhaps she put some
money in the bank for thatime being, without deciding how long to
 keep it there. In such a situation | would not wart 1o say that Nellie

hacha value about saving money: She his more work to do before |

.

_would 52y chat she has setrled this issue. . /

»
-

w* And w itls with people and values in general: They demind
L. #ive lwolvement. We musl take them ard liye them. But young
- people sgimetimes learn in school that they should mot be active at
. all, a learning that encourages value deferment, not vilue
. School may irfact treat students as lifeleys objects,
L and thus ;ray communicate that students are not i ant at all,
C o that whae 'hV Whink or feel is not impoctant, but that it h important
" for studentsY to ‘play imstitutional roles passively. When the
' experience in school 4 lifeless, it encourages students to be lifeless.
' *+ And lifeless persom often pssume they cannot make value decisi
of that it's not worth the troublg of trying to do so. L.
‘Let us look at this issue a bit more closely, 1t is ganerally recog- °
alred that the learning processes in schools §éldort get beyondthe

level of memorization. Many yet found effective
| ways 1o exercise student capacities for (Jeativity, for critical thought s
for artistic expression, for intuitive awareness, or for discovery. And

teaditional classroom procedures seldomn get beyond the level of

following dire@lans. Students *seldom develop capaq‘ﬁe’s" forr
~ coaperation, for, decision making, for innavative behavior, or for | .
. ,wm.tnshoﬂ.wyapmmdm‘nvdemhmunﬁny Y

classrooms. This leads many students to believe that it’s quite accept-

c 6 y
' W . \17 T ) . T
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- .7 Make Leaining a Living Mocess -

’

»
-8 - - -

: ’ - » -
. 'ahie not to be alive, thoughtful; independent. or responsible. The
experience of the scheols teils them so. $ -
7% Yheremedy is clear: Exercise more of the v:atural and existing
= human capacities in dassrooms. Bring students cloger to the stateof .,
* fundioning we see when, for ¢rample, we obgerve them engaged
. .with their hobbies. Some teachers work toward this goal by using
. project work, discovery lessons, individualized instruction, open
o classioom formats, and hands-on matériaks. Ay students become °
_ 'mare alive in classrooms, they will become more ready and ableto °
develop their whole sefves, and that-includes their values.
. The' content of learniing presents a r¢lated issue. When mastof *
5 —ywhat we stud) in schools is trivial-—names, dates, definitions, and
“ 7 details that we are ready to lorget soon afterThe final exam——we may
. "“eventually come to believe that our minds cannot do ‘much more
2T 7 ahan collea a bunch,'of separate facts, that we cannot 'make.
7 pidgments or guide life intelligently -Alwe can do is collect cross-
«word puzzle information. We may even come to believe that this is
. ‘what knowledsge is all about—that beéing informelti-about a ot of
* specifics is equivalent to being intelligent or wise. Al all, if thatiis
what the §hool teaches, is it A3t fair to assume that that is what learn-

E]

o ' ing is all t1 The result, alas, is too many young people giving up '
. on learning and knowledge itself. It all seems so useless. - .
N > Again, the'rémedy is clear, ‘i not easy to implement: Focus

T student attention less on trivial details and more on the concepts, the
genaralizations, the life-related insights, and-the learning processes
. okvarious disciplines. Help students to see that schooling is not
dissocigted from an ability to grow in awareness, to use intelligence,

. ot to guidelife. . . . LI

B

! + twould go even further. Let me use the familiar Columbus story
‘ fonart example. Although it is far <better to deemphasize the -
. importance of the names and dates associateg with the Columbus
. e ition and instead (o focus attention on the concepts involved, . -

such as the relagionship between economic growth and the spread of
civilizations or the blend of fascination and fear that some explocers
casry with them, it is better yet to add a discussion that connects the
concepts with the particular life of each student: "Wher\“have you ,

Ty -
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‘ever been an explorér? How did it work out?- What did you learn
from the experience? To what extent would you like to be less or
mdz explorer? Does anything from &éur unit on Columbus

hing you. want to do or not do when you face an

‘exploration-type situation in the days ahead?”

"My point is that sometimes we can ‘exteng a ynit of study or a
topic Beyond the-.confines of abstract learnjng! beyond such general
‘quesdions as, “What explorations go on tdday in this world?” and * . .
‘move to the particular and vivid questions in each students life. “Are .
there any implications in this unit,” we might ask, *for what you * =
personally do today or in the days imimediately ahead?” ' -
. Life can come into the classroom notonly as a spin-off from an -
academic unit, as ip the Columbus example above. There is Aso the’
fife we experience in class together, the problems we have working -

ng together, the issues that arise naturally because we are . !

alive today. When'a teacher takes time to help students .’
study those kinds of issues and 1o learn from tifem, the teacher also .
teaches students how to deliberate and learn skills that serve them

' for a lifetime. In this example, note how the principles mentioned
_earlier-come into play in this incident. A junior high school teache,

S reports o o

. Amother dats has beéen a discipline problem. That Monday we had -

.
- . .

a heart-to-heart talk and | tried to,use several of the pringiples that
"\« wete given during the workshop. ¢ wanted to let my student{ know

-that | was concerned about them as persons and that we had-some
problems that needed to be worked out before we could have aclass
that funcloned as a whole. We took the whole hour to try to deci
what to dg tosolve our problems. We talked as adults. t showed them
empathy and encouraged them to help me by showing and telling me
their problems and confusions. - . ,
1t was decided to try wirking as groups to do the homework
,assignmenty. | was to pick the groups. I decided to try some warm-up
activities, hopir(g that this would help them to work as a group. Most of

- ‘thverns took it seriously, We each took a turn telling about our families’

and hobbies. We said one positiv¥ thing about each person in the
group. And we alsd told each member that we were glad to have himin
our gloup. They seemed to be working very well for 14-year-olds.

Aftet two s. some members of the class wanted out of their
groups because 1oo many of the other students were askingYhem for
. . .. - ' * v w N i . ’
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 help or trying to copy and this taking away too much of their own time

. for homework. So we had another class discussior» Several students
voiced their opihions. Some were dowped by other students, but t
rmade it a point tolet them kinow that | cared what each of themhadto
€y and that it was important to me. Quring the discussion it was
brought out by ane of the students thatd was doing a lot of extrawork
for ther cBs and they were not Sppreciating it at all. Several other -
students agreed with him. § jugt fold him thank you and said that1 really
wanld this 10 be 2 good learning situation. We finally agreed on what
_toary next and we went on with our homework assignments.

%" After class some of the students came up to me and said, “You are

" feally trying to help us.<You really care about us! You are the only

teacher that seems' 1o care,” This is one .class that has discipline

problems all day. 1 told them that they were making it hard by not

cooperating as much as they could, but Itill cared and would keep

- trying 1o make a better learning situation. Several have realized whatiis
going on and that | have changed and | feel very good about the

“change. | especially liked havingthem share in studying our class prob-

*  jem and deciding what todo.” Iy .

'.i.nrning can be made a Ii\.«ing process in many wax;, of course. {
have seen lectures on Greek history that have enthralled students,

< ieﬁ them thinking, wondering, listening, imagining. Those students -

.- were most alive. And | have seen pairs of students working togetheg
tryldg to construct parachutes who were also- engrossed in their
learning pracesses; they planned, read, tatked, and cooperated

N .\a\ﬂdﬂy. On the other hand, | have seen leq’l‘ur'es, that ohly deadened -
“  the spirits and minds of students. And1 have seen individualizedpro- |

grams and project work that elicited practically no response from
students. . A'{ oo -
Each teacher must proceed in his own way, seeking a style,
‘method, and coptent that allow students to be alive. Without ik
energy, | fear that students will be tempted to believe thatschooling
and learning are nothing more than a fitual, that life itself is umin-
* teresting, or thatthey themselves should be lifeless. Such beliefs do
not encourage sfudents to invest in.their own values development.,

Stated more poshtively, students who are accustomed 4o dsing their.

capacities in schools, regardiessof what they study or how they study -
it, will more likely be ready to use their capacities whenthey face theé «
values issues of-life outside of school. o . . i .

#
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7., lnuoduce Negletted Life lssues for Dellberallon

. Evep if teachers consuslénlly duected Student atténtian to the lnfe '
lssues related to academicsubjects and to the real-life problemsthat
crop up in schodl, we would still leave students ‘with many values
‘Issues unattended. Therefore | recommend that we go out of our
" way to introduce for student deliberation the issues that cémmonly *
confuse young people .«
. Should | Be loyal to my friend when others tease me for it?
PO S What can | do about my impulses to steal ur to lie?
e Should | clean my room even if | don’t want to?
. What do 1 do about things that benefit me but rrot my farmlyt
® What should | do about'chores arofmd the house? And school
work that is a chore?
. @ What are lové and fnendshlp and sexualllx, and how dolwant -
‘to relate to others? . -

-l ~The list of possible topics is long 13 depends. of course, on lhe .
. pd‘mcular Students. What one seeks are those value-related issues
5 . that bother the students, lhal make life and value maturation
" burdensome. And the best \ way to find those issues is to listento the

" students.’ . . ' .

I recommend, for example that teachers set a box on a shelf and
, invite alf students to submit a weekly “thought”—atomment ahadut
.+ schoolwork, about life outside of school, about something they did
- or something that popped into their headls, ‘Ut’s my way cfgettingto
know you s individual persons," a teacher might say}“Please puta
note. in the thoughl box every week, perhaps on Mondays as you
come through the door 1f you can think of nolhmglo say, justwrite,

”k' N
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- lntroduchegleded I.iie lssues for Deliberation
4 i;\‘ .
. ‘No thpught Por this week,’ and sign your name. I "lgive your lhoughl

"nates back 10 you each week, sometimes with a comment from me,
' so that you cifi keep them if ybu care to.” -

- and correcting homework ‘And most students will sodn’ enough get,
©the beginmng you read séme of the more interesting notes to the

whole class, keeping authors anonymous, if that seems wise. 1y
When have a thought box ih my room, | sometimes put a small

impose my values but to be supportive and, occasionally,
. educational. I'll write such things as, “Interesting.” “‘Thapks for

. -sharing that with- me.”” “Same thing happened to me when | was

younger.”.“Have you thought about this option. . . " “Sounds as if
‘'you are real proud of that. Good luck.” ‘ o .

- Discussions on topics alive to students canbe built uponthought
nores; Just read some of the more provocative ones té the class when
you have a few free moments and invite sjudent reactions. ,

- Andther strategy to introduce life isspes into the classroom is to
prepare lessons specifically for that purpose. Such lessons could be
offered between academic units or simply as a change of pace from
ordimary activities. Here are examples of two such lesspns, each of
" which could be adapted to fit several grade levels, and each of which

helps students déliberate about a value-rich topit that is easlly )

‘neglectedinthe schoolcumculum and yet oflen confusesjmdems

»
AR . -
- €

LR
. -

“But We ve Always Done It This Way!” e :

1. Wo.rkmg alone * List some thgs that never seem to change
: much—in your ‘life, In government, .
* throughout history, inyour family.anyplace.

A Wbrkfng alone Then list. some'thmgslhatdldchange—-some

R . patterns that have shbwn a shift, a redirec-

tion, or perhaps terminatiqn.

: o 2 . .
. 22 N - - -,

B . -

‘Is fun'to read student thought notes=—it’s not at auhl’e ‘reading M

‘the hang of how it works and what they might write, especially if in -

check on each note after | read it, so the author knows.I've read it, .
" -but more usually 'll write a kindly word or two—trying hard not to-
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a3, V/orking alone

" 4’4, In groups of
- lhree'o_r fous
. persons

.

Y

. . -

ERAY ) Working ilone

“or

.

a

. 10 In'small groups”

Vo 6'. Working alone

' *9. Working alone

’ N
. .8 rd .
Now look back at those two lists, compare
them, and see if you can get some clues asto
what ‘cantributes to change. Make a list of a
few factogs-that we mngbt call "change
factors. . L8
Share what you_have written with/ others. !
Then work as a group and develop as long 2
fist of * .change factors” as you can—things

“.that help change ‘come about. If you have

time, try to classify your list into categories..
Try also to get a label or title for each group
qf change factors. Do this assagroup project. ©

5 Ina large group Seeif a fevffsmall groups would repdrt some

of-their-categorigs of chang€ factors (and
erhaps some examples. of each).- -Kegpthis -
step brief. It should merely be a chance to

“.-'give all a taste of what some of the groups

were doing. -

Write some “I-learned” statements about
change factors or any o!her ~aspect” of

change. . . .

7 Ina large group Have a few “I learned” statements read to

the whole group—']ust to givea taste of what
others are writing, not to settle the issue.

Think of some changes you would like to

make in.yaurself or in your surroundings.

. Wite a-few down. -, P c

Apply what you have been learning about
change to what you have j just written. Whawl¥f
‘can You say about usefu) w. ways to go about
trying to make those changes? Or. about
things to"avoid? . |

Within your group, ask each person to say as
mdch or as lmle about what he wrote as he’

9
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S introduce Neglected Life .Issu'els for Delibération

- likes. After everyone has presented his
thoughts, the group can discuss the issue in-
formally: > - :

Ina Iarge group Invite dlscuSSlon. Anyone care to talk about
change, and what heisplanningto do ornot’
_do,.or anyone care to ask a question or make

T any other commem?

L

» L
“HungeroDoesn’l Go Away when You Take a Picture of lt"
:.,-"',‘ "Ina large group A mumledure to the class makes these -
T . . .., points: “ln,usyces usually exist_in society.
¢ - And typically the victims press for change.
- " J°Or perhaps the advantaged person feels -
' ‘ . . Builty and believes’ things shotld be
S " changed. But (s1ange is difficult. Sometimes
R - it means changing habits or giving up some
.- . personal advantage or just hard work. Part of
" ~us doesn t4vant to change. We may be con-~ -
u tent. with merely expressmg our ‘concern,
merely taking -3 Picture of the problem, '
; merely writing a report. But then ifsomeone -
R ‘ is hungry, he will continue to ,be hungry,
: Social injustices do not go away ]uS( because _
t + we think about them.” N

2. Working alone - Wiite'yoyr reactions to wha: was just said.
3 In adarge group Uolunteers offer to read all or part of whag

* c oy (hey Wrote.. 4 N
.- 4.1In grbijps of Ask each person toread all'or part of what he
s three or four..  wrote, or to comment on the issue.
. persons ) . .
5. Working alone " Do you see yourseff as doing something
. v about some of the ills of society? Whatz .
s . When? write. about this. write it clearly .

s r -

‘ - . 3 V.- - P
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6 (Optipn;il step)

7. In a large group

enough so that others may read it..You may
or may not.want to sign your name on what
you wnte. “ e P

When mdnvnduals are fmnshed writing, or

perhaps after they have had a chance to
write as homework, they are asked to post™
their papers on the walls so that others may
read them from time to time,

1f a paper has been signed, readers can talk .

to the authors about their reactions or just
give them notes about their reactions.

Large- Qr.small-group dlscusslons could be -

~

‘.held at this point. .
Asa fol!ow'up to the above lesson, it would
- be useful to ask individuals to let the group
know from tme to time if and when they

/ - ‘. have done something to reduce a social ill.

They mightdo this in the form of a “thought
card” or a “posted note”’ or a “one- mmute
quote without a comment. :



O

ERIC

Aruitoxt provided by Eic:

_ 8. Encourage Students to lnclude Choosing,
B - Pnzing,( and Acting in Dellberatlons

When I say that students should "dellberate" about avalue topic,
1 do not mean.that they sT\ouId snmply exchange prejudices and
- more skillful with this process is even more important than the
~ temporary progress one makes in clanfymg a particular values issue.
catching fish. It is the familiar. dlfference between process and

content, . /

W, componems Let me elaborate on each, - b

Choosing B o

There are three elements in choosmg 1) makmg one’s own

‘it is the difference betweenHearning how to fish and actually :

o What is mvowed in this recdmmended value dellberauonr’-u' R
- processt Choosing, prizing, and acting are mvolved and each has’ &

‘ doubts. They should engage in a process thai seryes people much -
;... more effectwely and is worth learning for its own sake. Becoming .

" judgments, 2) searching out alternatives in the choice situation, and -’

3) considering the consequences that will likely flow. from each’
alternative. A word about each:
: . 1. Free choice. Looking at this first part from its opposite snde,
# .- would say that a student would not be well prepared for value
" grow!h if hesought ways to avoid choices, perhaps by wnhdrawmg
. from issues or timid'y following the lead of others. | believe it is
.+ ‘better for students to learn to weigh evidence and to make chonces
" independently.
: + 2. Alternatives. Studemsshould huntforalternat'veswhenfaced
W with'a choice situation. If a student approached issues as.if they were
.-, ~simply eéither/or propositions or as if all the options were already
known, he would not be well prepared to deal with values issues, The

L 5 T
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beluyhﬁidzgoodideaiswéxzninelasofidea
. 1Weswshaﬂdnotcoochsdeameyof
; ﬁl-ﬂhappeaicaeopﬁonoranodwweseleaed.uisopﬁw

— _basis of anticipatéd consequences, 0L 0N the basis of chance o7
T _m,qudawmmmvmmﬁ.

wmmmmomaqms:nmmmeop
tions in 3 value choice fedl 10 you? Or-which choices are you most

M&plﬁeaddmishlhwﬁdaogionswouldmkeywieei

o ‘—mmndba!dupa:dm_asbeingywdmﬂa
Mcpﬁoasmoddyouiedmﬁcan&onﬂeinbdnspubﬂdy as-
sociased with? A word about prizieg and affirmang.

tmmebeweﬂserwthwdue

M?&q&dmkmhowmgﬂinmud!withthehmﬂ
u“nymcrwmm“wmhm

_ deliberations. This is mot 10 suggest that one

should always choose

what one feels like choosing. But it is to suggest that one is bettes
medbykmuhghmwekekumdwh&m’smmybe

saying than by not knowing.

2 Mrhaeuewwwmwmldalsm
&mm«hmmwwamm.maﬂym

- mw-wmmm:mwmmmm,m
‘opportunity 10 share one’s values with others tests the strength of
lhosevabes.WhenuetedproudwwHﬂmeerespea
abquachoicenmade,itisamahowsehmm we feel
positve thad’noice.when-rekdashmdwwﬂwa,sf
uemddrahathamowbeakiendskmmthiﬂgw’a,k
Wemdnandouufcdpomwewmedwke.m,mmy

-
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e Choosing. Prizinz. 2nd At

wgelposnveieed)ackfxanwrsuhconbdousse;ues:stoask
ourselves 10 what extent we would be proud of others knowing
about that choice.

coance d—om&hw Mhe*m‘hmw

el Sense, =22 more

_ values proudly and straightforwardly, the more informed our -

! sodety’s colleciive choices can be. The more we are able 10 take -

.- advantage of each other’s insights and wisdom, the less likelihood

of 3 demagogue leading us astray. Students who learn when and how
10 stand up and be counted for the things they believe in learn
something important about making democracy work. They learn
fiow to maximize cofleaive support when support is available for
their position and, when it is not, they learn how to take advantage of
others” thoughts in making their ows decisions. _

Values issues are not abstract Ssues. They influence what we do

with our limited time and energy. To divorce value deliberations

- from human behavior is to divorce vahuses from the real world. So
value deliberations should include the issue of “So what?” What
does a deliberation mean in terms of behavior?

Looking at this from a negative perspective, § would say that
students who have not learned how to take value deliberations
beyond choosing and prizing, who do not ask themselves what, if
anything, i all has 1o do with how they spend their days; have not
learned complete valuing skills. 1 want students to be able to look at
their behaviors, both their occasional acts and the general parterns
of thew actions, and 10 compare those behaviors with what their
minds tell them are intellgent choices and what their hearts tell]
them are choices of which they can be proud. Our minds, our
feelings, and our ac1ifins must be integrated if we are to live
comfortable, value-directed lives.

Briefly, then, students are helped to deliberate on values isssues
when they are belped to develop skills for:

Choosing—1) choosing freely, 2) searching for alternatives,

3 weighing predicted consequences.

B 287 -




Choosing, Prizing, and Actiog .
Prizing—4) considering what one prizes and cherishes,
i £} considering sharing choices and actions with others.
. Aamg—-ﬁ)dangsomeﬁ»ngabomd:acesandpnzmgs‘
Iriir?jbuildhgpmmoiﬁfemannegraedmce‘andpﬁrmngi
tn Values and Teaching, whichr | co-authored with Louis Raths .
andSidneyS‘mmldevotedadnp(enosomet}nngweaﬂedd\e- .
' darifying response, which simply encourages a person to deliberate
¥ further on something he has said or done. Let me illustrate with
seven darifying responses, one for each of the seven segments of the

deliberation process fisted above. Imagine that 1 am in a dassroom,
wﬂhmgarou)dud’iles’udemswortalmeudesks.
~ 1. Free choice. “Did you choose that project yourself2” if | ask
that question gently enough, nat implying criticism, 1 might refresh
the student’s awareness of the possibilities of choosing freely. (1
would accept any resgonse with empathy and support.)
- . Z.Ahemames“whatoduerpro;ectsdadywcmmdabefae
begandmone?"irmginaskthnnorenmldastudemabomthe
use‘uhessolseardungio:ahe:mmes.

3 Consequences. “Were you surprised by the way that worked

ot or did you predicta?”’ lnugf.tsaydmtoplma,eedmermng
: lhemdulnessofthmkmzaheadwoonsequemes -
— = 4. Prizing. “How 4o yiuu feed aboutt Mwwode&maﬂ—f——
might ask that when § wanted to increase student awareness of what
5 prized and cherished. .

5. Affaming. “Want 10 share what you just told me with others
sometime?” That response may THse the question of whether the
student feets good enough about his thought to share it and, if so,

- how he might-manage that yharing. s
" & Ading. “Do you really want 10 do something about that idea
you expressed, or are you just thinking about #?” That reminds a

* student that action is & part of value deliberation.

7. Building patterns. “1 notice that you typically finish your
projects well before they are due. 1s that 2 pattern that you are proud
of, 1 wonder?” That clarifying response is meant to uw*(e astudent to
deﬂ:enleabomapauemmhshle

o
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Thsnsmhprmpleiocusesanemmononeofthedememsofdie
deﬁ)qaﬁwepmmmdahe,thatdmmhngaheadw
consequenos.ﬁrstsomepe:spemve_
tis easy 10 stew in frustration when we see a young person acting
with grand disregard for the consequences of his behavior. The
pasoamaybelezvmgﬁ:aern&smessy -Ox stealing. Or refusing to
invest energy in work. Or driving recklessly. Or violating health.
requirements. Or ignoring social responsibilities. We are quick to
carp, “Can’t you see what will happen? What if everyone did that?
Slopanddmtkabusﬂ\ecmmesofyoura&s."kemembet
I\earmgdmmessaseymlfwhenyouwefeyounger? 12’s not
t&nﬂyavayprodu@:vemessage t‘mafnad.&nwfmekenugh(an
- adult do when consequences are disregarded?
G:eopum-ssoobvmthannsoﬁenovedooked We might
sloptocawderwhedmornotsomeﬁung:spushmgthestudenﬂo
* disregard consequences. Too often, alas, wemﬁfmdthathensfuuoﬁ
———anger or s feeling aimless and
mmimwefddekbam:boutfmmeevm%‘
lheﬁms!epnsdiagnoﬂ&kesomeamentemobompre—emptmg
d\oug;hﬂulness-—and perhapseven encouraging destructiveness?
- fwven’ persons whno are not emotionally preoccupied. will
somenmesno(swptolookaheadasfrastheynugm.lhsmaghtbe
because we have nat encouraged the anticipation o™ consequences
mﬁequendvorexemphfwdeecmwemiy How might one
do this?
® When reading a story, as.ksludenlszbou!theexxmtlowhccha
character thought about comequences befre acting.
® Ask students io keep a consequence diary. “Keep track of all
the times next week when you stop, think ahead, andthen

[V T — o huerniiipnd

den:ldeuu:ioornotlo‘o:knou'neﬂ‘ung“”~
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- @ From timie 10 time, have the dass develop a list of possible-
consequences: “Whit will happen if we do this? If we don‘t do
invented?”

He . e amicipatecnnseqnmesacmrately
Ql-lave—stndemslisttl'n'eeakenﬁuwdlolcesmaproblem

f C ptedmbleponsequences{oreadudmce.

® Play some “guess what will happen™ gamesmwhsdrthemm;er
5thepetsonwho mdstfuliy armpaxestheconsequencesof-

*. . some , of decisioa.
° eTak “about a isign while you are making it,
.. ‘mentioning the conseq that cose to yous mind, so
. young people can ocess in action. One might say, for
;- « 1 example, “if we discussion now we will probably

. forget about the issue: If we continue, some people will get
T bored. Now 14t’s see, what outcome do 1 think is preferable? . .~
‘ Sud'lamvmesbrngtheadeaofcomequencswtheanmnonof
: smdum.Someactmuesalsogwesmdemspxacncemmnopnmg
...,a:nsequtws. But we can do more. We can>help students
u)detstzndandzppteoaemoteohheung,ledconsequencesthat
__exist in owcomplexwodd.vvecanexpandthewzwxenessdthe

l?"“Mlatwoddbavehappened:fﬂmuwd‘nnehadnotbeeh .

QMMwngyomﬁfewhenyoudidmdidmt_ -

: .sinnnon(aodetmcorpetsonal)andthenyvesomeiey"

|
i!‘\

“_nfgede(fectsthatemmatef:omoweverydayacts?rﬁemckto
domgduswtalkmstudem;ahomc%setypesofcomequences
which they can appreciate.

Tondmufwaud\con'sequencess!udemsafecapabieol,»

appteaaung, we might look at the developmental sequencemwhuch
people typically acquire such understandings. This “sequence,
* ouilined below, asmymxerpremwnofdweteseuchteponedby

Lawrence Kohiberg and his colleagues (which' is summarized in

fducatm! leaderslup, Octobesr, 1575).

-

- lLevels of Coasequence.Awareness : ;
sl = 1. Unaware of amfkqumccs Very young . chddren are iargely

T | £

LU £ ]



T “J'don’t want to get ifito uoub’le'.;"" ’ -
3. Self-interest. Next these is an awareness of one’s self-interest,”
ofwiutmee}smnlneeds,ofwhatgivesgratiﬁwionlmrediare .
: gfamisphenswghtﬁ:sta;nhisstagefwarenessohheneeds‘ o

é

- s -

mode. -

| for Their acts. Espedally if they feel vulherable, they will

“1end to be obedient and.o defes to power once “hey reachthisleyel

ofoqhe&isakpgrowing,butotbersaxenwsﬂyusedfo«&adingoﬂ

. . pleasurses; tht_focus remainsonself—imaes‘t. ) .

.+ “1 need others t0 také care of me.” s .
‘“lhelpe'dyoulasxtime.fhisﬁmeyoushould help me.”

4. Approval fromi others. Next a ‘dear -awareness that others
ohserve'usandiudgei:sdevelops,andwithiiqomesanimerenin
-winning the approval of others. Now one can find satisfaction in
being seen as 2 “good guy” or a “good girl.” Also, one can now
appredalemoteofo(hets'ifuemalstate_sandandwsconside(the
consequences an act might have on another’s feelings as well s on
. one’s own o

" unaware of the consequenccs of their acts. !mp;.ﬂsiyeness:is'd:e.

= - 1 just did it because 1 wanted@0.” . . °.
T2 hmis!un‘em._Soo;:dﬂdrenbecomeawue{ﬁétﬂeynﬁglube 4

“| hope 1 was a good boy today.

' f “Sally was trying to help us everythpugh she messed up the game.”

-

S. Stability and structure. The next element added seems to béan
;war_enessofsocialsuucturesandthe importance of those structures
in contrélling behaviors. People who have ieached this level refer to
specific rules and sometimes place great value on law and order.
They are often ready to punish those who violate stability. The
interest is in keeping things steady rather than in progress. People at
this level can appredciate the importance of loyalty to one’s group.

“fveryone should believe in the Ten Cc nmandments.”
' “We've got to have law and order.”

=

© 4



G.f iduali .Humanéaﬁabilitysee’msm.bexhenextelenkpt.
One begins to appreciate persons different from oneself_ Thereisa

it!dividl.nl faws to better meet the needs of the group. freedom
" bicomes highly regarded. It all comes with 2 flexibility and an open-
-  cha seen at Birier stages. There is more tolerancefor
 jssues are resolved. Due psocess and rational eliberation come to
_ be'seen as more-important than existing laws or rules. ]

“We should all cooperat@and decide what's best.”

o “There are exceptions to every rule.”

holes. We next see a “new réspect for

the nobility of personal sacrifice performed for the good of ghe
whd&Tbéynnyfeelproudtodefyalgwfmagreaterg en
they can verbalize personal principles of life. No longer is {aw or
even collective decision” making seen as- paramount; personal
integrity and conscience are viewed as even more fundamental.
#4 try o live by treating others the way I would
e want others to treat me if our positions were reversed.”

- swdies of‘p;ople in many cultures verify that they ;ygiquy
. progress throughrthesix-stages one at a time and that the ordez of .

progression is the same for everyone. Occas:onally, people getstuck
at one stage and never grow to the most comprehensive leves.

grow by discussing ideas from level four. The strategy is to fead a
person ahead gradually and sequentially. i .
© M, for example, 1 found children thinking or the punishment
" level flevel one), ) might look for an occasion to talk about the needs

.. 83 % -

v\vﬂiqgnesstobendhwstoal!owformdividual needs and to change

. ambiguity and uncertainty and respect for t processes by which.

o interdependence. Onels view reaches for comprehension of all life. .
.- One sees that any individual’s rights are dependent on the integrity °
" of the complex whole. Persons who reach this level are able to feel

Research indicates that the best way to help a person move . .
toward those more compreheilsive levels istoidentify the maximum -
level the individual can curréntly grasp and then to bring to his-
attention ideas from the next level. Thus a person who has achieved
 tevel three understandings, for example, would be best helped to’
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Expal;d Awareness of Consequences .
. . ) t » ) R -
- “eioﬁndsaﬁsfac_ﬁonsindmeirliveéora&mhowweaﬂ
, other tp b€ happy (level two). Because of the _-
r  these understandings, 1 would expect that
those level two ideas would be’the next ones ready to be grasped.
' § were talking to-a child who seemed to apprediate hisseif-
’ Mmﬁhmsmqg@leydmoperson),thenextﬁmem

"; my intent would be u': imulate awareness ang/ to invite growth (not
- o force d’nnge or 1o embarrass the student), Twould dothis non-

¥

. or approved b‘y'odretr,orwhethegbr not he cared about that. Since

the position that it’s all right as long as everybody else is doing it -
ee), | would talk about the importance of laws (a leyel four .
_idea). ifthe students were already-able to appreciate these ideas, 1 -
- would move to level five and talk about the advantage of not being
arbitrary birt of examining each stealing inGdent and theindividuals
who were involved before making a final judgment. If thie students
were already able to appreciate individual variability (level five), 1
", would raise the issue of how stealing should fit intothewhole picture
-, . ofhuman relationships and whether students believethat something
" more comprehensive should replace.the absolute “Thou shall not
- seal” . T ’
- This developmental-growth. approach to consequence° )
™ apprediation aims to expand people’s awareness gradually. The -
=" -assumption is that the more consequences we can understand and
consider when we make valoe judgments, the wiser our judgments
i i To expand the range of consequences students appreciate, we
> can,as illustrated above, caséfully select the consequences we point
" - out on the basis of the stage stydents hav already reached. But we
" can also promote growth by having dents discuss morally
problematic situations in which they must balance several pros and
cons to reach a judgment. Then we can focus their attenticn on the

students to judge the worth of those consequences. . -

N . 84®

- 4

appropriafe topicor issye emerged| might ask him aboutbeing fiked

¥

-

-

- if studentsand! werptalkipgaboutstealingand thestudentstook

. consequences that would ensue from alternative actions and ask "
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-mature students. Fortunately, when students shae ki
el students tend to grow; the higher-level students dor not - -
o tend to regress. Of courze, it remams the teackier’s.responsibility to,_,
"'lead ‘the thinking_ of the most mature students, unless, ‘as often .
happens, those students read or ‘otherwise interact often enough
; with ideas more advanced than their own. )
Teachers might also consider having all students fill odg work-
sheets from time to time to prompt them to consider ideas from -
- various consequence-levels. This is another way to bring advanced
levels to their attenuon Here is one example.

Should I Help Out? . { .
Imagine that a teacher asked you whether ¥ou wanted tqQ help -
- some otherstudents. Andimagine thatyou are trying to decideifyou
S do want to help them. : ~ .
- _Here are six things to think about. Put a check mark by the one
thought that would be most like yours.

1 - Willt get pumshed if 1 don’t do it? .
“=~2 ___ What’s in izdor me? Will / get help when | need it?

3. —___if 1 help them, will the othér students end up liking me

e . more?

< 4 ___Is there a rule about helpmg.m situations like this one?

5. What i5 best for all of us, all thlngs*consndered? .

_ 6. ___ As | think about this situation, and the kind of person r

o want to be, what is the best thing for me to do?

Share™ your responses with some others. See if you can .
, - understand why others checked different things.
+ - Now, after you have had more time to think about this, go back to
the original list. Want to change your check mark? Also, write a little w

-

S o
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- ' éxpand Awareness of Consequences B
» . . o
iy, o T S R S ST
DOt you vould fike.to be able to do, regardless of whether or
notyouwoulddoit. =~ - /

of consequences. This principle has much to do with the expansion. -

" of “awareness _ of life tself; the more nuances of life we can

- appreciate, the more we will be able to weigh the consequences of =
: different behaviors. Qf course, one of the best ways to expanda. -

* person’s awareness of life is to involve him im examples of the arts - -~
- and hurnanities with which he can connect emotidnally, intuitively,
“orintellectyally. Tha; after all, is what the arts and humanities are all

. about—messages about humanness. The finer the example, the

_. deeper or broader of finer is the rmessage communicated. f mention
. this because'%pme- schools are moving away from the arts and -

* humanities. 1 would want to reexamine any such trend in my school, -

" especially to make sure thatitis not a result of poor teaching, the

. -exposure of students to examples of arts and humanities with which
* they cannot easily connect, or the‘use of teaching methods that do

not expand awareness as muth as they dull interest in the subject.

‘.. - . Artists have exquisite messages about life forus. well told. ftis painful

to see those messages fogged by pedantic siudy. -

‘.
. e

A



~1IL‘ 33 Folﬂ’lright Ab'out Yobl: (iwn \_/a!ues ‘ ‘

—arlier i meﬂﬁonﬁd theuseftf!ness of dﬁp%ayirgywrvakfes -

. would add a recomMendation that you also speak of your values, :

- explaining how you jusgify them; what coQSEQuemces you believe
they serye, and what Other alternatives you have considered. After.

- all, we sometimes a5k stydents to $peak of their valwes. it would not

be fair to refuse to 5P€ak of Our own. And we want students to learn

> how o stand up and affirm their values so that people canlearn from

" one another, so we, 10p, must publidy affirm our values. -

' .Butlcautionyot nay g0 speak of your values outside of acomext‘

: that makes such talk Ratyral. Students will hear you better.if they do

" not perceive you a5 Someone goingsout of the way to sell a set of

values but simply @5 an adult speaking up about a values issue

because you care 3boy; it and because you want to share your

thinking with othérs. so be naturaly not manipulative, .about

presentmg your views. -

1 also caytion yoU Nat 1o Bive more rationale for your values than .
the students can be €Xpected to apprehend. That means don‘tgivea
long lecture. And it Meansdon't linger on consequences that w:ll

*sound like gnbbensh because they are on levels well beyond the
comprehension of students. Talk of reasons !hat encourage student
._deliberation.

And a third caution: speak of your vmrsonal properues '

: .Do not speak of’ thef™-as absolute and eternal goods, as if all persons
&' . atall times would be foolish not to adopt those values. Rather than
: say, “X is valuable beCause ..,"" use a qualifier such as: “I think X is
~ valuable because. . - -" jf you want to be particularly careful that
students do not ceaSe their value deliberations simply because you
have stated a position, consider informing students that you will
_ speak of your values after they have concluded their deliberations.

37
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Be Forthright About Your Own Values

try phrases such as these: ; ;

“The way I seeit. ... ‘

“Although othérs disagree, it seems to me that . _." _

- “l may someday change my mind, but | currently believe: . ...

P - "
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11. Develop Skills for Managing Inner Processes
W'_e'vusually do not'make wisé value judgments when our insides
arerattling—around “distractingly. The clashing ‘gears,” sickening -
exhaust fumes, and unending conflicts of our hustling, bustling,
josdmg-soaety seem to promote internal upset. Or perhaps it’s just
that we notiCe our inner dnsturbances more lately. 1t may be that iow
is the time in the world’s evolution to attend more to our inner
processes; so that we are more aware of what goes on inside us. . After -
all, the first tasks of humans are necessarily those of physical survival,
-and it is only recently that we could feel relatively confident about
managmg those tasks. Perhaps now'we can more fully attend to-
‘managing the environments inside us. -

' Itis clear.that if we help students develop skills for settling thair

" intérnal distractions, for calming everyday anxietie$, and for letting

- emotions and intelligence flow comfortably, we will be releasing

" more energy for tholightful reflection on values ‘issues. Because -
strategies for training students in Such inner management skills are_ -
becoming mcreasmgly available, this is not a fanciful pnncnple to
*implement. | o
You might try some of the meditation mgthods or yoga exercises
:now being popularized. Experiment to find ways to-help your stu-
dents calm their inner processes. One of the exercises | sometimes
use t6 relax a group in preparatlon for work goes like this:” _ .

1.: Close your eyes and notice your breathing. (Pause.) Notice
©5 7 your breath’ coming in and goisg out.
= 2.-Now try to breathe more deeply and slowly. Try for deep, yet
¥ natural, breathing.
. "3. Become aware of the energy flong inside your body. Sense
- whefe the énergy flows most strongly. Don't try to control it. Just
: _observe.

38
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4, Let the energy flow more strongly, lf you can. (Pause.) Then

take a few deep breaths and try to relax your whole self. Let your

- body-become easy. . :

- 5. Whenyouare relaxed, open your eyes. Take your time. When
eryone is about ready, I'lL start us on our work for the day. But

" don't rush yourseH Let your body become easy befote‘ you open

'your eys. . -

- Develop Skills for Managinginner Processes
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12. Communicate Hope and Trust in Lile

lt i tahionable to 1ail shout the state of o1 Ty's confusions, the
dreams that sever worked out, the problems the! COMIRe 10 Mg Wb,
ihe ‘world's dangers. and apathy. We readiy complaim about the
unsteadingss ol about us. | would prefer, and | recommend that you
comidey, focuing inuead on the opportunities theve changirg
tiomvey provide wn. Aftev all, the old ways did not work o perfectly.
tHumgee snd warfare are yet 1o be abolighed. in many ways & is fortu-
Aati that the old sssumptions are loosening their hold on us and ro
boryer weem o compething. This atfords us a greater opportunity 1o
approach the tuture with a cleares vision. And this & the partacular
guality of our times that we showld emphasize 1o vurselves and to
our young peapie, | believe. To emphasize out lod hopes end
promises in ta nournh gloom and drain our energies.

Thas | prefer to talk mot sbout value confumon. but value
exolution. 1'd cather not bemoan the passmg of fine (Tavmanship,
for enampie, but instead to ask how we (an regan some of it withoot
sacrificing the advantages of mass production. And 1'd cather sl
Seave Nethe stewing with her value uncertantses tn instesd help her
think them throwgh snd see that she can budd her own lfe. 1nshort |
preter that we veew the current situation with more bope than reg.et.
n poims s i the only direction we can go—torward And o
increases the bhelihood that when we get where we are gong 4 will
be & better plce.

Where ane gets hope is snother question, amd a el one. 1t will
do tatte guod to pretend. Some of us will tind hope in identtving
with sature ., in the sense that we are all part of something larger that
n essentially beauribul and raght Sore of wowall trd Bigpe i sCence,
in appreciation ot how rationality £20 16ad us to Detter wor ks, Some
al us well Bt haospe sm rebinoros, grablic o g ate | i dnowledie that

ore can be adrit i this worlid yet confiderst of the future Fach o ui
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Communicate Hope and Trust in Lile

must Lap the powen of hope where we first them and carry 10 our
children o much of them 3 we can.

This brings me back 1o the opensng paragraphs of this tastbach,

with the cucle of my thoughts about values development

- completed. | leave it 10 you to Hil in the euele with whatever

meanings and clarifications you can get from these pages. Good

-
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